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Abstract 

Recent trends in the field of Adult Education Worldwide has identified three 
major developments namely the broadening of conception of adult education 
which indicates that adult education is not just about literacy, but a 
wholesome educational programmed which is directed to the development of 
adults; secondly, adult education is moving out from classroom wall into 
community where adult live and work; and thirdly; the course issues, 
problems and topic which touch on the lives and work demands of adult. 
These innovations brought about by information and communication 
Technology challenges the present practice of adult education in Nigeria. 
Taking these into consideration this paper discusses the conceptualization of 
adult education; its aims and objectives; it curriculum strategies, the 
problems of implementation and offer some valuable suggestions and 
recommendations for a more practically oriented adult education in 
Nigeria. 

 
Adult education as a goal, aims at seeing society not a vacuum, but as a 

dynamic organization in which opportunities for improved living are extended to all 
ages, in spite of differences in class, creed or colours. It is extended to everybody, no 
matter how limited or how extended his formal schooling may be as a body of 
knowledge, adult education is not only a fundamental right of every individual, but 
also a promoter of economic development, as well as a means of advancing peace. It 
is the organized body of facts and insights, which adults need and want to learn. It 
embodies the techniques of helping adult to learn, and represent the science that must 
be mastered by those who teach adults. Adult education enhances the movement on ' 
which the preservation of a free society depends (Biou, 1991) It offers the type of 
learning experience which increases and improves citizens' participation in decision 
making, and leads to the enrichment of community living. Through such functions, 
adult education prepares a community to be ready for desired social change and 
enables such community to accept and direct the change when it occurs.  The fact that 
society is never static must be appreciated it continues in complex and dynamic 
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growth. At the same time, these changes are not without problems such as population 
growth, technological inventions, unemployment, environmental pollutions and 
hazard, urban and rural migration etc. It is therefore, necessary for the adult to equip 
himself adequately to face successfully the hazard of these inevitable problems. It is 
the adults, rather than the children who hold in their hands the destiny of modern 
society (Balenger: 1996). UNESCO emphasized this fact in its Hamburg declaration 
in 1997 when it says " it is only by establishing effective communication with adult 
population, by helping them to' adjust to a rapidly changing world, that an immediate 
impact can be made on the urgent problems of society and essential progress be 
brought about". 

 
The emphasis on adult learning and mobilization of the human resources in 

the society is essential, for national development. It is adult education, which makes 
possible a successful harnessing of the human potential. Adult education gives adults 
the tool with which to tackle problems as they emerge Biou (1999). Adult education 
underlines the needs for the development of adult potentialities. 

 
This need was recognized by the philosopher Hobbes (1986) as cited by 

Balenger (1996) when he advanced the dictiern te ipsum cognosee (know thy self) 
which was a charge for self introspection for the discovery of personal abilities. It is 
adult education that helps the individual to develop his abilities in such a ways that 
his life becomes more satisfying to himself. All dynamic and changing societies 
demand continued learning as an important prerequisite to a satisfying life. What 
must be appreciated is that continued learning is essential for continued development. 
The relevance of adult education is practical to our seeing and there is no doubt about 
the continued importance of adult education in our modern society. 
 
Conceptualization of Adult Education:  

There is no doubt about the confusions and differences in the interpretation of 
adult education in terms of its meaning, concepts, scopes and nature. This is a product 
cultural differences, Stein (1998), Lacefield (1999), have shown that Culture and 
beliefs dictate the definition, scope and nature of adult education.  
 

There are two main approaches to the definition of adult education in 
practice. The literate society approach and the non literate or semi-literate society 
approach.  
Individual scholars who tried to define or explain adult education in the context of 
literate (developed) society are Bruner (1989), Brayson (1990), David (1990), Ohliger 
and Morgan (1992). They all wrote of a situation, be it in Eastern or Western world, 
in which the percentage of literacy is high: as a result of long experiences with 
universal and compulsory education up to a school level. The 1993 ' summary of 
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statistic review of for education published by UNESCO shows that the percentage of 
school-age children actually in school was 90% for North America, 97% for Europe, 
U.S.S.R., and Oceania.  
 

Under this circumstances, one expect a minimum number of the population 
that require basic literacy programmed, while a large percentage are expected to take 
either remedial or continuing education, or trying to qualify themselves for jobs, to 
spend their leisure wisely and to acquire new knowledge and skills in the case of 
knowledge expansion. Thus the concept of adult education in the literate world is 
meaningful when examined against the educational background of the participants. 

 
David (1990) defined adult education as " that force which is in its ideal 

application, can bring about a maximum of adjustment of attitude within a society to 
any new and change situation in the shortest possible time, and which helps to initiate 
change which evolves and impacts new skills and technique required and made 
necessary by the change". From this definition therefore, the major focus of adult 
education is the dissemination of knowledge, the training of mind in the objective 
reasoning, and the teaching of skills which may enable the individual to fulfill himself 
and to play a full role in the development of the society to which he belongs. 

 
Stein (1989), defined adult education as the kind of learning that is expected 

to be undertaken by those who need to catch up on their formal education or who 
need to use their leisure purposefully, or who need to upgrade their skill and 
knowledge in the face of changing technology.  
 

Bruner (1989), defined adult education as "a process whereby persons who no 
longer attend school on a regular and full-time basis undertake sequential and 
organized activities with the conscious intention of bringing about changes in 
information, knowledge, undertakings or skills, appreciations and attitudes or for the 
purpose of identifying and solving personal or community problem". In this definition 
it is assumed that all adults have been to school for some period of their childhood. 
Thus, the conception of adult education by scholars in the developed literate society is 
meaningful when examined against the educational background of the participants.  
 

If culture and beliefs dictate the meaning and practice of adult education in 
the developed world, the situation in the developing or semi-literate world is no 
exception. Scholars residing in or writing for the developing world conceptualized 
adult education in terms of the circumstances prevailing in the developing countries, 
such as high illiteracy, the problem of free and compulsory education, the need to 
catch-up technologically, ignorance and conservatism. Many have focused their 
attention on literacy alone in reaction against the lack of interest, which some scholars 
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in the developed world have shown. Their view was echoed by Muller (2000) when 
he noted that " Adult education offer some who were not privileged a last chance to 
learn, it comprise both essential learning tools such as literacy, numeracy, oral 
expression and problem solving, and the basic learning content such as knowledge, 
skills, values and attitudes required by human beings to be able to survive.  

 
Thus one expects many scholars to refer to adult education using different 

terms and concepts depending on which they are, the culture they represent, the socio-
economic and political prevalence at the time of their writing and the context in which 
their terms and concepts are used. Against this background, instead of being confused 
by the multitude' of terms and concepts in adult education, one should have 
appreciation for them.  
 
Aims and Objectives of Adult Education  

The National Policy on Education (Federal Republic of Nigeria, 2004).Page 
section 6 sub-section 32 state the goals of mass literacy, adult and non-formal 
education as follows:  
-  Provide functional literacy and continuing, education for adults and youth 

who have never had the advantage of formal education or who did not 
complete their primary education. These include the nomads, migrants’ 
families, the disabled and other categories or groups, especially the 
disadvantaged gender.   

-  Provide functional and remedial education for all those young people who 
did not complete secondary education. - Provide education for different 
categories of com Pieter’s of the formal education system in order to improve 
their basic knowledge and skills.  

-  Provide in-service, on the job, vocational and professional training for 
different categories of workers and professionals in order to improve their 
skills; and  

-  Give adults citizens of the country necessary aesthetic, cultural and civic 
education for public enlightenment.  

 
Curriculum Strategies in Adult Education  

It is not the purpose of this paper to give a history of the curriculum strategies 
in adult education, but rather to identify some curriculum strategies that are employed 
in adult education. In every subject or course of instruction, it is the intention and 
ultimate desire of both learners and teachers in that course or subject of instruction to 
achieve some practical or set of functional goal. Adult education, therefore, is no 
exception from gaining some set of specified goals.  

 
Adult education is perhaps one of the “truly" situational activities in the realm 

Journal of Assertiveness 



 
 

5 
 

of education. Because Belanger (1996) described it "its curriculum is build around the 
learners' needs and interests, around the situation of the adult and not necessarily 
around curricular subjects and disciplines". Lacefield (1999), observed that adults 
tend to be problem centered in their orientation. Problem-solving therefore is one of 
the beneficial educational opportunities for adult. Thus, curriculum for adults should 
be organized around problems rather than subjects and these problems should reflect 
the concerns that adults have experienced.  

 
Curriculum must be inclusive in order to be relevant to learners. It is 

important to remember that a curriculum always represents a particular world-view, 
generally the world-view of the dominant culture. Lacefield (1999) proposed the 
following as a collection of guidelines or suggestions for creating an inclusive 
learning curriculum: Individuals bring multiple perspectives to a learning situation as 
a result of their religion, gender, ethnicity, class, age, and physical abilities. Adult 
education curriculum must acknowledge these perspectives.  

Reflect the experiences of the learners- both as individuals and as member of 
a particular social group. Value these experiences and use them as a basis for learning 
and assessment. They are powerful additions to curriculum. Acknowledge the power 
disparity between the instructor and the students. Create an environment which allows 
students to disagree with Instructor; do  

 
Beware that participants are positioned differently in relationship to each 

other and to the knowledge being' acquired. All learners do not bring with them the 
same ability to think critically, analyze result etc. If you plan to require these skills, 
build an opportunity to learn them into the course.  

Learners seek formal education for a variety of reasons. Adult attend colleges 
for a myriad of reasons. Often individual learners have a myriad of reasons for 
attending. Tough (1979), as cited by Lacefield (1999), made attempt at a 
comprehensive list, for example, a learner may be motivated by:  
 

Intention of using the knowledge or skill - the skill may be necessary for a 
particular job or completion of a particular task. The learner may be acquiring the 
skill in order to teach or share it with others who plan to use the skill. Future 
understanding or learning-The skill is acquired to understand something which has 
not yet occurred.  

 
Pleasure and self-esteem from possession; some students will learn for 

learning sake or learning for the love of possession of a skill or knowledge. Learning 
for credit; the learner's purpose may be to acquire credit for the course and not 
because the skill is important to the learner.  
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The reasons adults learn are very diverse. While it is not important to know 
all these reasons for all students, it is important to realize that not all students are 
there for the same reason. Understanding the diversity of motivation of your students 
is the first step toward designing an effective curriculum in adult education. 
Researchers: say when they control the pace, adults in their 40's and 50's have the 
same ability to learn what they had in their 20's and 30' see ross 2004). Thus, the ideal 
strategy in their curriculum is to build in flexibility of deadlines and due dates. 
 
The Problem of the Implementation of Adult Education Curriculum in Nigeria:  

Ibrahim,  (2004) identified the following as some of the major problems of 
the implementation of the adult education in Nigeria.  

 Unqualified academically and professionally trained facilitators, this 
collaborated Biou, (1999) assertion that the problem of adult education programmed 
in Nigeria has to do with unqualified teachers and shortage of classroom as the use of 
public building for instructional purpose is another obstacle to the progress of adult 
education. 

The curriculum is structured in such a way that flexibility has not been build 
into the system. The paper and pencil method/technique presently being used by 
facilitators to evaluate the learners performance failed to yield' any positive result.  

Lukewarm attitude of government and the general public to adult education 
has also been a constraint to' its successful implementation.  
 
Conclusion 

This short reflective paper examine the concept of adult education Globally, 
it's aim and objectives,· the different strategies employed in designing it's curriculum, 
the problems of implementing adult education in Nigeria, and offers some valuable 
suggestions and recommendations which if strictly adhered to will. help to solve some 
of the identified problems and Nigeria can compete with the rest of the global world. 
 
Recommendations 

Local, State and Federal ministries and agencies responsible for the 
implementation of adult education should ensure as a matter of urgency the 
recruitment and appointment of qualified-professionally and academically- 
programmed facilitators in their areas of jurisdiction.  

Adult education should not be confined to classroom environment because 
there are many individuals and groups in the communities whose lifestyle and works 
make it difficult for them to participate in classroom based adult education. The 
truism that adult education follows the learners and not the other way round has 
remained relevant. Learning by doing is recommended as the best way to"' assess or 
evaluate adult learners.  
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Adult attend school or programmed for various reasons, the curriculum 
should be flexible with a view to be relevant to learners needs. It will include a study 
of variety of learner's needs and making the contents to match with those needs.  
 

References 
Balenger, P. (1996). Trends in Adult Education, Journal of Adult Education and                   

Development. Germany. ( 122) page. 
 
Biou, I. (1990). Curriculum: Offering in Adult Education: Implication for Nation 

Building. A   paper presented at N.C.C.E. Conference F.C.E. Kano: Nov. 1990.  
 
Bruner, E. (1989). Adult Learning: Interests and Experiences. Journal of Social 

Psychology . ( 6)page. 
 
Ibrahim, D.S. (2004). An Evaluation of the Strategies for the implementation of Post     

Literacy Curriculum for Adult Learners in Kano State. Unpublished M.Ed. 
thesis, Bayero University, Kano.  

 
Lancefield, R.S. (1999). Adult Education in Practice: Teaching Methods and Course       

Structure: http://members.tripod.com/roberta/methods .htm  
 
Muller, I. (2000): From Dakar to Jomtein: Meeting Learning need of whom" in Adult      

Education and Development. 122 Div. Germany:Rex Charles & Patrick 
Limited.  

 
Okide, C. and Obi, G.O. (2005). "Extending Adult Education beyond the classroom 

walls: Perceptions of the Challenges Ahead". Careson Journal of Research and 
Development. ( 1) page. 

 
Stein, S. (1989): Adult Learning and necessities of Modern Technology: 

lttp://members.tripod.com/steinltechnos.htm. 
 
 

Strategies for Developing Adult Education Curriculum in the Information and 
Communication Technology Age: Issues and Challenge- Jamilu Mohammed 
 


